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m Bringing pronunciation into our curriculum
m Five guiding principles

m The curricular component

m Conclusions and Discussion


Presenter
Presentation Notes
Good Morning.  Thank you for coming today.  I’m Doreen Ewert, and I’m here today with Prof. Isabelle Darcy, and Ryan Lidster.  Our purpose today is to present the pronunciation curriculum we are developing for the Intensive English Program at Indiana University. After I briefly describe the IEP, the learning outcomes, and the investigation of our teachers’ beliefs and practices about pronunciation, Isabelle and Ryan will review the challenges in teaching pronunciation and then explain the design principles and provide examples of the new curriculum. We’ll finish with our conclusions and open the floor for discussion. 
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The IEP at IU is a program for pre=matriculated students, who range in proficiency from true beginning to advanced.  About 2/3 of our students are heading to undergraduate programs and 1/3 to graduate programs.  We offer 7 levels of instruction and students are in class between 4 and 5 hours daily.  We offer six 7-week sessions per year.  Most students enroll in 3 or 4 sessions, and the majority of our students initially test into levels 4 and above.


IEP Curriculum

m English for General Academic Purposes
m Literacy and Oracy Outcomes-based
m Currently, no specific pronunciation outcomes

m Pronunciation outcomes embedded in successful
accomplishment of oral communication outcomes.

m Pronunciation is addressed haphazardly in textbooks,
tasks, and teacher awareness for Levels 1-5

m Pronunciation Elective offered for Level 6-7 learners
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As you can see from these characteristics of our program, pronunciation does not get systematic attention in the program, and this has been the case for quite some time. This is due in part to the back seat pronunciation instruction has taken in communicative language teaching in the past few decades, but also for reasons which will become evident in the next few slides.
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At the beginning of the pronunciation curriculum development process, the teachers in the IEP were surveyed regarding their beliefs and practices of teaching pronunciation.  We did this, both to know what was going on, but also to include the teachers in the curriculum development process to promote “buy in” for eventual implementation. 
	
As you can see, the teachers as a whole believe that pronunciation instruction is very important if not crucial for the lives of our students across almost all contexts and situations.
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The teachers were also asked what they thought was the most important for students to learn or master, and here we can see that the teachers were able to indicate a wide range of relevant features, but there was convergence of opinion around intonation/stress, rhythm, perception ability, clarity of individual consonants, and specific vowels.  
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In addition, they were asked whether they thought certain pronunciation features should be taught at specific times or in relative amounts in relation to each other, and the responses indicate that they believe first, that the amount of instruction on specific features shifts across levels of proficiency, and second that while segmentals diminish in relative importance with increasing proficiency, attention to supra-segmentals does the opposite.  Instruction regarding phonotactics and connected speech were seen to need about the same degree of attention across all levels of proficiency and never as much as either segmentals or supra=segmentals.


How much do we actually do it?

m How often do you teach pronunciation?

m Very sporadic, inconsistent across level, skill, and teacher

m Do you teach pronunciation as much as you think you should?
m Only 2 respondents (14%) reported being satisfied

m Teachers reported they needed more time, training, and/or institutional
support

m Several teachers needed to be assured that their pronunciation teaching
would be effective

Are you Satisfied with your Pronunciation

Do you Diagnose Pronunciation?
Teaching?

H No . o
Satisfied

B Pre-Test

T
Pre and Post Test Time needed

B Training needed

m Institutional Support
Needed
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However, in spite of their strong beliefs in the importance of pronunciation instruction, and awareness of which features should be addressed, how much, and when across the levels of the program, the teachers as a group teach pronunciation very little if at all.  The teacher surveys reveal that pronunciation instruction is quite random in both quality and quantity in our program.  As you can see in the first pie chart, most of the teachers do not provide pronunciation instruction at all.  A couple of teachers provide a diagnostic task early in the course (like an early short presentation that has a category for pronunciation in the evaluation rubric), but only two teachers indicated that they did both a pre and a post test.  Interestingly, only these two teachers indicated that they were satisfied with their pronunciation teaching.  All the rest of teachers who were surveyed noted that they were dissatisfied with their pronunciation teaching or lack thereof provided three basic reasons for this state of affairs. First, pronunciation instruction simply takes far too much time. Second, a considerable amount of training (which they don’t have) is needed to do it well, and third, due to the amount of time it took to teach it, the amount of training needed to teach it well, and third, they need more institutional support to make it happen.


Why 1s pronunciation difficult to
teach?

m No well-established systematic way of deciding what
to teach, and when and how to do it (Derwing & Foote
2011)

m Problems include:

m Selection and ordering of essential pronunciation features
(Prator, 1971; Jenner, 1989; Derwing, Munro & Wiebe 1998)

m Addressing production and perception

m Distribution in the curriculum in terms of learner proficiency
m Lack of carry-over (Bowen, 1972)

m Limited materials for instruction

m Lack of teacher training (low confidence) (Derwing, 2010)
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Our Survey clearly showed that teachers find pronunciation difficult to teach. They expressed the need for more guidance on how to do it. But there‘s no well-established systematic way of deciding WHAT to teach, and WHEN and HOW to do it. 

A common problem is the selection and ordering of essential pronunciation features: Should we for instance focus more on segmentals, or suprasegmentals, and to what extent?
Another issue is how to address production AND perception, or how to distribute pronunciation instruction in the curriculum in terms of learner proficiency.
The lack of carry over is another problem, as is also the limited availability of materials for instructions, especially in the LOWER LEVELS, or also the lack of teacher training that results in low confidence to teach pronunciation in the first place. 


Different needs at different stages

m Our survey results showed that teachers believe that different
levels have different pronunciation needs

m Some research also argues in favor of instruction that adapts to
level

» Jenner (1989) recommends to focus on consonants in the early stages

m Murphy (1991) offers a level-sensitive curriculum for the four skills
(speaking, listening, production, discrimination)

m However, guidelines that distinguish by level are almost non-
existent. Most materials are written for high-level learners
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Our survey also showed that teachers believe that different levels have different pronunciation needs.
Some research also argues in favor of instruction that adapts to level, such as Jenner, who recommends to focus on consonants in the early stages, or Murphy who offers a level-sensitive curriculum for the four skills. 
However, guidelines that distinguish by level are very rare and most materials are written for high-level learners. 


Five Guiding Principles
corresponding to specific problems

m Research- and experience-based

m Selection of materials and priorities

m Adaptive

» Different selection / priorities at each level

= Embedded

» Within lessons, and within the existing IEP curriculum

m Practice makes perfect: start early

» For students --> practicing pronunciation is normal

m Attention to both Perception and Production.

» Developing perception is an important component
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The teacher survey, together with a thorough literature review, and the need to address as many of these problems as possible, have led us to devise 5 guiding principles for the construction of the curricular component. 
First, the selection of materials and priorities should be research- and experience-based.
Second, the curricular component should be adaptive: That means that there will be different selections and priorities for each level. �Third, it should be embedded, within the IEP but also within each lessen: This means that pronunciation should not be taught separately from the rest of language instruction, and we want to avoid the situation where the teachers says „let‘s now do 10 minutes of pronunciation, and then we‘ll go back to learning English“. 
Fourth, we think that pronunciation instruction should start early, and 
Fifth, that it should pay attention to BOTH Production and Perception. 


Low-Level Needs: Survival |I

m Beginners need the basic phonemic inventory in order
to start parsing the speech stream

m Segmental features that have “high functional load” are
prioritized (/0/ /8/ /3/ are more peripheral)

m Understanding of the basic stress-timing and intonation
arc of declarative and simple interrogative sentences
can help shape discourse and give listeners basis for
repair

m Foundation upon which other elements build
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Here is a quick characterization of low level needs, which can be summarized with one word: Survival.
Beginners need the basic phonemic inventory in order to start parsing the speech stream. Segmental features that have high functional load are prioritized. Others which are said to have less functional load (such as „th T“, „th D“, and „zh“) will be more peripheral at first. 
Also, understanding the basic stress timing and intonation arc of declarative and simple interrogative sentences can help shape the discourse and give listeners a basis for repair. 
All in all, the pronunciation instruction at lower levels should establish the foundation upon which other elements build, and it is strongly WORD based (because learners may not yet have sufficient proficiency to work on sentences)


Low-level Instruction:
Fully Contextualized

m Metalinguistic speech 1s avoided, as they don’t have
that vocabulary

m Each element derives from real-world, survival function
m Goal is basic intelligibility and negotiation of meaning
m Lexical items are introduced with their stress pattern

m Phoneme-grapheme correspondence should be
addressed because:
m Much of their input is through written media

m Spelling for clarification is necessary
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     Having established what to teach for low-level learners, we came up with these principles to guide teachers in deciding how to teach it.  Above all else, we encourage that pronunciation not be taught to low-level students as a separate lesson plan, but rather that elements of pronunciation that are particularly relevant to the content they are studying be taught at that time.  In this sense, the pronunciation instruction is fully embedded in the context of the lesson.
     Metalinguistic vocabulary (i.e. “that’s a voiced alveolopalatal fricative”) that would go over our learners’ heads anyway is not the target of our instruction.  Simple modeling of the words, visual aids such as hand gestures or drawing an intonation arc over the sentence, or having the students listen to sample speech and asking them to comment on the differences in their own words will be more effective in getting them to notice the gap and make attempts at repair.  By focusing the content of our instruction on real-world situations and survival needs, our goal is to promote high student motivation to make progress towards the target sounds in order to make themselves understood.
     Our primary goal in low-levels, but also in all levels is intelligibility over accent reduction.  It is a secondary goal that the students learn how to approach saying new words.  That includes introducing new vocabulary items with their stress pattern included, and addressing common spelling patterns and helpful rules since so much of their access to input will be in visual modes, and since asking for and giving the spellings of words for clarification in speech is a common need.  Ruth Shemesh and Sheila Walker (2000) have an excellent book on spelling ideas for L1 learners, and much can be applied to our students as well.
     


Low Levels:Level 1 & 2

Example of Integration into LOs

Pronunciation element Learning Learning
outcomes (1) outcomes (2)

Element of phonics (spelling)

Practice alphabet; consonants
of English

Vowel length
Final consonants and clusters
Basic intonation

Intonation: declarative,
question, request vs. apology

Sensibilisation to stress-timing;
stress perception

la,lc
le,

la, 1c,3
14,3
1b, 1d, 2,5

4,5
4,8

4,8

1,2,8
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    We went back to our Student Learning Outcomes (SLOs) to see what kinds of content would match up with the elements of pronunciation we thought were necessary for Levels 1 and 2.  Continuing with the color scheme from our survey, blue elements represent segmental features, red for suprasegmentals, and green for phonotactics and connected speech.  As you can see, low-level instruction focuses heavily on segmental features as well as some suprasegmental elements.  We matched these up with the content of our learning outcomes as best as possible such that each was covered at some point in low-level instruction.
    For example, Learning Outcomes 1b and 1d cover learning to ask and answer basic questions.  During the time when teachers address that material in class, we would talk about the basic intonation patterns of questions and answers.
    Since the number and kind of learning outcomes will vary depending on the program, the exact configuration might end up differently.  The general principle, however, remains fairly straightforward: namely, match the elements of pronunciation that are necessary for survival at low levels with the content being taught already so that teachers can quickly know when and where they can focus their attention.


practice: level 1

N : Spelling for Clarification

M : Asking and Getting Directions

m 1. During shopping unit, focus on foods with the sound in
isolation, and then in a sentence where students fill in the gap.

m 2. The teacher listens to
student production, and

_- i w Radi__ they check comprehension

Part 2 — Listening

m 3. Real-life examples are

__orts S\Q- used in a listenin
% e g

discrimination task:

~ Spina___

1. My teagher is from . /My T-ghirt is from . | “UniverSitY East apartments
2. | was ghopping . J/ lwas shopping . are on ‘Mitchell St_”’
3. | bought some eherries for ./ 1bought some sherries for .

m “CS apartments are on

1. Sh / Ch 2. 5h / Ch 3. 5h / Ch 4.5h / Ch ‘Washington St
5. Sh J/ Ch 6. Sh / Ch 7. 5h f Ch 8 sh / Ch
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   This example activity is for segmental practice in Level 1, where two of our learning outcomes were learning to spell for clarification and asking and getting directions.  Both language groups in our classroom (Spanish and Arabic) had trouble with the sh/ch distinction, which is rather high in functional load.  We had them tell us items they often bought at the store using a picture dictionary, and then organized them on a worksheet where we said the word aloud, and they filled in the missing letters (either ‘ch’ or ‘sh’) that correspond to the sound they heard, thus making “shoes,” “shorts,” “peaches,” “spinach,” etc.
   Next, we wrote out sentences that targeted the sounds.  The students heard the first half of the sentence, “My teacher is from…” and had to say, in this case, “Canada.”  If they heard, “My t-shirt is from…,” they would instead say “China,” or wherever their t-shirt happened to be made.  Similarly, “I was chopping… (vegetables)” or “I was shopping… (for vegetables)” encouraged the students to focus on phonological and grammatical forms at the same time.
   Last, we asked the students for their addresses and other common places they went to in Bloomington to shop.  We would then put them in a sentence, and the students would need to decide whether their street address, “Mitchell St.,” was said with an ‘sh’ or ‘ch’ sound.  We used other landmarks around Bloomington to connect this sound and spelling distinction to their real lives as much as possible.


Mid-Level Needs: Clarity

m Goal remains minimization of pronunciation’s negative
effects on intelligibility

m Assumption of basic phonemic inventory, with only minor /
isolated L1l-dependent difficulties.

m Vowels and reduction are required for ease of
comprehension

m Stress and intonation play a central role in ensuring that gaps
in specific segments interfere minimally with overall
discourse

m Production and perception of strings of sentences is the focus
of class, and becomes focus of pronunciation teaching. Word-
level elements are still important, but less relative weight.
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For mid-levels, we focus on Clarity. The goal remains the minimization of pronunciation negative effects on intelligibility. 
We assume that the basic phonemic inventory is in place, with minor, isolated L1 dependent difficulties which can still remain. 
Vowels and vowel reduction are required for ease of comprehension. Stress and intonation play a central role in ensuring that gaps in specific segments interfere minimally with overall discourse. Sentence stress becomes the focus of suprasegmental work. 
Production and perception of strings of words, or of strings of sentences is now the focus of class, and becomes the focus of pronunciation teaching. Word-level elements are still important, but the have less relative weight. 


Mid-Level Instruction:
Context-specific

m Elements might be introduced with metalinguistic
speech, but focus is still on embedding
pronunciation as a component in the function
being addressed

m Focus on making students aware of phonotactic
and connected speech phenomena.

m Presentations, conversations, listening activities
have secondary focus of suprasegmental
awareness and imitation
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   In terms of how we actually teach pronunciation at mid-levels, we propose that instruction might use some limited metalinguistic speech as a means of concisely conveying a concept like “stress,” but only as much as it helps to keep the discussion primarily on the relationship between pronunciation and the meaning of the content they are studying.
   Following the philosophy of “teach a man to fish,” and realizing that real progress in pronunciation is probably limited in the scope of only a seven-week class, we believe that teachers should focus on making students aware of phonotactic elements and connected speech phenomena such as linking through examples from the context, but that they should not pain themselves in trying to make the students reproduce linking consistently in their own spontaneous speech yet.  The presentations, conversations, and listening activities teachers are already using for instruction can and therefore should be used as teaching opportunities for suprasegmental elements that interfere with comprehension.  Again, here as always, the focus is on making student speech intelligible, not reducing their accent per se, so word-level and sentence-level stress and intonation start to take a more prominent role here.
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Mid Levels: Level 3 & 4

Example of Integration into LOs

Pronunciation elements Learning Learning
outcome outcome
(Level 3) (Level 4)

Phonics

Tense and Lax vowels 3

Final consonants and clusters
(review of levels 1 & 2)

Word stress

Sentence stress, Intonation 1,2,3,4,5 1,2,5,9
Vowel Reduction (Schwa) 6 10
Rhythm

Linking 6 2,10


Presenter
Presentation Notes
    Again, we matched up the target pronunciation elements for mid-level students with the SLOs our program uses to teach to them.  Other programs with other learning outcomes will come up with a potentially different distribution, but in practice, this process was surprisingly simple and could easily be adapted.  The blank spaces do not indicate that the target pronunciation elements are avoided, but rather that they are not specifically limited to any specific lesson or content.  For example, “word stress” is extremely important in mid-levels, but it plays a central role in comprehension in almost all speech and interaction, and is not noticeably more or less important during the instruction of any particular text.  


Phonotactic practice at Level 4:
Reanalyzing text for speaking

m Learning Outcome 2: Summarize orally someone else’s
personal story

1) Students first read a text to summarize (from their classmates or
another source) and select the most important sentences

2) Students look at the key sentences and attempt to form a concise,
one-sentence synthesis

3) That sentence is divided into groups of words such that it can be
memorized and read to the class aloud for its understanding

1) The need to memorize necessitates grouping of words

2) The teacher’s direction will focus students to connect sounds together
in short groups

4) The teacher reminds students to think of larger thought groups
when interacting with and reproducing texts
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    This is intended as an example of how even mid-level Reading & Writing classes can have instruction on phonotactics incorporated into their normal instruction routine.  In Level 4 in our IEP, Learning Outcome 2 states that the students become able to “summarize orally someone else’s personal story,” and summary activities are not uncommon in our classrooms.  First, students will read the text and select the most important sentences.  They then take those key sentences and attempt to synthesize them into a single, concise statement.  The students then break the sentence into thought groups and/or groups of words so that they can memorize the statement easier and say it aloud to the class in a way that is easily comprehensible to all.  The teacher can offer ways to break the sentence down so that even when the student needs to pause and think, they break the flow of speech in appropriate places and  connect words together in appropriate ways so as to maximize intelligibility.  This encourages students to think of written and oral texts in terms of groups of words instead of a string of discontinuous items.  We believe that by emphasizing these larger groups and the larger meaning of the text, we can help our students to understand larger chunks of language, and make themselves understood even in mid-levels when they start to speak in longer spurts. 


High-Level Needs: Accuracy /
Attention

m Shift from simple intelligibility 2 comprehensibility

m Adjust to academic register for better participation in
the academic community

m Address individual difficulties through common
resources outside class time

m Expect phonological accuracy even when focus is not on
pronunciation, to enhance carry-over
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In the high levels, the focus is on accuracy even when attention is on meaning. The main goal at these levels is to facilitate and develop carry-over. We shift from simple intelligibility to comprehensibility.
Students have to adjust to academic register for better participation in the academic community.
Individual difficulties with specific articulations will surely still remain with some students, but the teachers cannot focus on those during class time and still serve everyone‘s needs.  Therefore, teachers can instead use common resources made available to students outside of class-time or encourage that the students get outside help through individual tutoring or the pronunciation elective class we offer. 
The teacher will expect phonological accuracy even when the focus is not on pronunciation.  Too often, students can pronounce words correctly when they focus on the sounds, but when their attention shifts to meaning, all that hard work suddenly disappears.  Instead of focusing purely on sounds at one time, meaning at another, by organizing activities that hold students accountable for both form and meaning at the same time, we believe we can enhance and practice carry-over.


High Level Instruction:
Independent of Context

m Providing students with the tools to analyze their own
speech

m Metalinguistic terminology

m Metacognitive awareness
m [PA

m Using activities (i.e. debates, presentations,
interviews) which focus on meaning, with attention to
form to enhance carry-over

m By Level 6-7, all major elements of English
pronunciation should be in place
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    At this stage, pronunciation can be taught as an object of instruction for its own sake at points instead of being entirely dependent on the context.  Students need tools such that they can continue to improve their own pronunciation outside the classroom, and beyond our program.  This includes giving them the tools they need like a working knowledge of their own pronunciation issues such that they can increase their own monitoring ability.  A brief introduction to the IPA would be helpful in enabling students to go to a dictionary and find out how a word they‘ve never seen before is pronounced.
    To reiterate, teachers can cover problematic areas of pronunciation as they arise during the activities we already do in high-level classes like debates, presentations, and interviews.  Ideally, a student who went through the entire program should have at least some knowledge of the major elements of English pronunciation.


=

==
High levels: Level 5 & 6
Example of Integration into LOs

Pronunciation elements Learning Learning
Outcome Outcome

(Level 5) (Level 6)

Vowels (+phonics), or
individual needs

Intonation patterns, 6,7,8 4,5,1,9
sentence stress

Stress 4,6,7 4,6,1
Linking , phonotactics 2

Register awareness
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    Suprasegmentals, and in particular word- and sentence-level stress have taken the front seat in pronunciation instruction at these levels.  For example, when students practice introducing their field of study to others, the teacher can encourage them to use multiple forms of the word, which will necessitate an awareness of stress patterns (e.g. “I study Economics.  I want to be an Economist.”  This type of shift is true of almost every field of study)
    A debate about a contested issue (Level 5, LO 6) is a perfect context to emphasize the role of sentence stress, and create exercises with this.  “(Some people believe such and such, but we believe in a different opinion for three reasons.  First, …”)  Thus, phonological form, grammatical form, discourse conventions, and meaning are unified in purpose and in instruction, as they are in authentic communication.
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Suprasegmental Practice for Level 6:

Peak/Valley distinctions and thought groups

m Learning Outcome 6: Present clear, detailed
descriptions on varied topics

m A text is selected (either students’ work, course materials, etc.)
and students subdivide the speech into thought groups on strips of

paper

m Students fold the paper at the points of major stress, thus making
a visual intonation contour

m Pairs read one strip at a time to other pairs, comparing results
and getting practice reading in thought groups

m Can be used as presentation rehearsal, or as practice method
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   One particular task-type that can be used with almost any text is a “paper strip” activity we learned from Dr. Colleen Meyers of the University of Minnesota.  Students divide a text, either one they created or one from the textbook or other source, and subdivide it into thought groups using the teachers help and discussing how different divisions would affect meaning.  Next, the students take strips of paper and write one thought group on each strip.  The students then locate the most important content word or words in the thought group, and fold the paper at the stressed syllable of that word.  When viewed from a profile, the students can see how each thought group is shaped in an intonation arc, and the students can practice saying their speech, thought group by thought group, with stress and intonation readily accessible to them in a visual form.  This activity is usable in almost any context, and can serve as a nice rehearsal technique when students feel nervous about their pronunciation in public. 


The take-home message

m While the specifics of our toolbox are not generalizable to
other programs, the principles behind its development are:

» Bring the research and the experience of the teachers in your

program together (Research- and experience-based)

m Create sets of activities appropriate for specific levels of

proficiency (Adaptive)

» Implement throughout the curriculum (Embedded)

m In low level lessons: fully contextualized (Start Early)
m In mid level lessons: context-specific
m In high level lessons: independent of context

= Attend to listening and speaking skills (Perception and

Production)
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While the specifics of our toolbox are not generalizable to other programs, the principles behind its development are: The first principle is to bring the research and the experience of the teachers in your program together (so it is Research and experienced based). 
The second one is to create sets of activities that are appropriate for specific levels of proficiency (it is adaptive). 
The third one is to implement pronunciation instruction throughout the curriculum, and within each lesson (Embedded).
In low level lessons, instruction is fully contextualized. 
In mid-level lessons, instruction is context-specific but still has a heavy contextualization component. Only in high levels,
Pronunciation starts to be taught independently. 
The Fourth one is to attend to listening and speaking
Finally, the Fifth and last one is here: „Start early“, which is to start with pronunciation instruction as soon as possible. 


Benefits

m Students learn from the beginning that attending to
pronunciation for intelligibility is normal and necessary

m Teachers learn more about pronunciation and its instruction

m Teachers become more confident about teaching
pronunciation and giving pronunciation feedback as a
regular part of language instruction
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I will end with what we think the benefits of this curricular component could be for students and teachers:
Students will learn from the beginning that pronunciation for intelligibility is normal and necessary;
Teachers will learn more about pronunciation and its instruction, and they will also become more confident about teaching pronunciation AND giving pronunciation feedback as a regular part of Language Instruction. 

Thank you very much! 



Thank youl!!

Questions/Comments
welcome:

dewert@indiana.edu
idarcy@indiana.edu
rflidste@indiana.edu

Special thanks to
Nisha Brown
Josh Gordon
Vance Schaefer
Sun-Young Shin

And all the teachers who
participated in our
survey!
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Suprasegmental practice: level 2

m Learning Outcome 1 : Requests and polite refusals

m 1. Students: Can you do X for me?
Teacher: Sorry?--- students: repeat
Sorry. --- students: ask why

m 2. Student A asks other students for student B student C
information: can you tell me: " Class
1) when we have class? \ time l

2) what the teacher’s name is? ,
Teacher’s
(N l l HIEHHE

1) if student B has info—ssorry?
(can you say that again?) Then give the answer.

4

2) if student C doesn’t have the answer —sorry! (I don’t know)

m Students can only say sentences in parentheses if communication
breaks down. They don’t get a point if they say it.


Presenter
Presentation Notes
(bonus exercise for demonstration) 
Suprasegmental practice for level 2

Explain the function of this exercise first: the goal of this exercise is intonation practice. Students learn that certain functions have certain intonation patterns. Here, they learn to distinguish a “request for information” (a question intonation, raising intonation) from a “polite refusal” (which has a falling intonation). Let see how it works: 
The students ask the teacher to do something. The teachers says either “sorry?” as a request for more information --- so the student should repeat his question. If the teacher says “sorry!” then the student should ask why, since he should interpret the falling intonation as a polite refusal.�
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